. DOCUNENT RESUNE

®D 096 221 / : SO 007 762

AUTHOR Dunfee, Maxire, Ed. .

TITLF . Fliminating Bthnic Bias in Instructional Materials:

' Coament and Bibliography.

INSTITUTION - Association for Supervision and Curriculum
Development, Washington, D.C.

PUB DATE 74

NOTE S8p.

AVAILABLE FROM Association for Supervision and Curriculuam
Developmédnt, 1707 K Street, N. W., Suite 1100,

) Washington, D. C. 20007 ($3.25)
FDRS PRICE MFP-$0.75 HC Not Available from EDRS. PLUS POSTAGE
DESCRIPTORS *Bias; Bibliographies; *Cultural Pluralism;

Discriminatory Attitudes (Social): Educational
Change; *Ethnic Stereotypes: *Ethnocentrism;
Evaluation Criteria¢ Instructional Materials;
Resource Materials; Selection:; *Textbook Bias

ABSTRACT

This is the third edition of a bibliography prepared
in response to concern over inaccurate and inadéquate representation
of ethnic groups in instructional material. It is divided into four
sections with commentary preceding the listings of books and journal
articles pcrtinent to particular topics. In the first section, A
Rationale for a Pluralistic Society, the commentary traces historic
concerns for Americanizing the citizenry and makes a plea for
recognizing that cultural pluralise is indeed desirable. Part 2,
Zvidence of Ethnic Bias in Instructional Materials, describes and
documents the evidence of such bias. Part 3, Efforts to Change,
includes an essay describing proposed solutions, projects, and
programs and an indicative rather than comprehensive documentation of
such efforts. The fourth part, Resources for Educators, includes
comments on a wide variety of information sources from bibliographies
selected for children to provide background which will help teachers
sharpen their understanding of our cultural diversity. The fifth and
final section, Evalyation Your Textbooks for Racism, Sexism, contains
a practical quide for evaluation of instructional materials with
reference to racism and sexism. (JH)



-

tD 096221

Sh oo) el

B&ﬂﬁﬂﬂfﬂfﬂﬁﬂmﬁ

HNIC BIAS»"

IN INSTRUCTIONAL MATERIALS:
COMMENT ‘AND BIBLIOGRAPHY

US DEPARTMENT OF HEALTH.
EDUCATION & WELFARE
NATIONAL INSTITUTE OF

EOCUCATION

1S DOCUMENT HAS BEEN REPRO
DUCED EXACTLY AS RECEIVED FROM
THE PERSON OR ORGAN'ZATION ORIGIN
ATING IT POINTS OF Vit W OR OPINIONS
STATED DO NOY NECESSARILY REPRE
SENTOFFICIAL NATIONAL 'NSTITUTE OF
EDUCATION POSIT 2N OR POLICY

]

.PERMISSION TO REPRODUCE THIS
COPYRIGHTED MATERIAL BY MICRO
FICKE ONLY HAS BEEN GRANTED BY

10 FR1C AND OQGAEIZDAYIONS OPERAY
ING UNDER AGREEMENTS WITH THE NA
TIONAL INSTITUTE OF EDUCATION
fFURTHER REPRODUCTION OUTSIDE
THE ERIC SYSTEM REQUIRES PERMIS
SION OF THE (OPYRIGHT OWNER

Edited by Maxine Dunfee

For the ASCD Working Group on
Ethnic Bias in the Preparation and
Use of Instructicnal Materials

Foreword by Glenys G. Unruh

Association for Supervision aid Curriculum Development
1701 K Street, N.W., Suite 1100, Washington, D.C. 20006

]



Copyright © 1974 by the
_ Association for Supervision and Curriculum Development

All rights reserved. No part of this publication may be reproduced or trans-
mitted in any form or by any means, electronic or mechanical, including
photocopy. recording. or any information storage and retrieval system,
without permission from the publisher.

Price: $3.25
Stock Number: 611-74020

The materials printed herein are the expressions of the writers and are not
necessarily a statement of policy of the Association.

Library of Congress Catalog Card Number: 74 81584

if



Contents

Acknowledgments .......... ... ... ... .. ... ... ..., iv

Foreword . ........ ... v
Glenys G. Unruh '

Introduction ........... e vii
Maxine Dunfee ,

1. A Rationale for a Pluralistic Society ........................ 1
Norman Drachler

2, Evidence of Ethnic Bias in Instructional Materials ............ 11
LaMar P. Miller

3. Efforts ToChange ..................... iiiiiiiiinnnn.. 21
Clifford Lumm '

4. ResourcesforEducators ...............c0uiiiunnnnnin. 31
Maxine Dunfee

5. <Evaluate Your Textbooks for Racism, Sexism ................ 43
Max Rosenberg

Contributors ............. . 49

ASCD Working Group on Ethnic Bias in the
Preparation and Use of Instructional Materials, 1973-74 .. .. ... 53




Acknowledgments

Final editing of the manuscript and publication of this booklet were the
responsibility of Robert R. lLeeper, Associate Secretary and Editor, ASCD
publications. Techmical production was handled by Nancy Olson, Caroline
Grills, Elsa Angell, apd Teola T. Jones. The design on the cover is reproduced
with permission from: Maraa Loeb. Art Deco Designs and Motifs. Dover
Pictonal Archive Series. New York: Dover Publications, Inc., 1972.

.— IV




s

Foreword

 This booklet makes known to a wide reading audience the Associa-

tion’s cognizance of the need to analyze instructional materials for
ethnic bias—whether bias is intentional or unintentional. This need
has been called to the attention of curriculum directors, supervisars,
and publishers in recent years through the realization that the “melting
pot” concept is an anachronism in a pluralistic society. '

Awareness of bias has been sharply brought to the fore, largely
because of concerns expressed by black leaders. These concerns have
converged with the long-time efforts of persons of other ethnic back-
grounds in working toward a conceptualization of cultural pluralism
which honors and respects the dignity of man.

Presently, as exemplified by the comments and references pro-
vided here, sweeping changes in instructional materials are under way.
Publishers are joining with writers and developers of teaching mate-
rials to emphasize the contributions from each of the many groups
that make up our country, to emphasize diversity as an aspect of the
unity needed in American society, and to enrich American life by
including differences rather than excluding some that do not fit old
stereotypes.

This booklet is rich in bibliographical references and promises to
become a bank of rich data for researchers who are exploring cultural
pluralism in relation to instructional materials and who are generating
new ideas and new materials for students. The comments preceding
references in each chapter are pungent and thought provoking, and
provide the reader with generalizations from which can stem wise
decisions.

Congratulations to Norman Drackler, LaMar P. Miller, Clifford
Lumm, Maxine Dunfee, and Max Rosenberg, whose work over the
past three years has made possible this contribution to teaching and
learning through selections of unbiased instructional materials. If you
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read nothing else, please read their comments at the beginning: of
each chapter. Follow the commentary throughout the book for its
total effect. Zach writer builds upon the others’ contributions and
provides new insights into the meaning of cultural pluralism for
all of us.

Glenys G. Unruh, President, 1974-75

As: .xciation for Supervision and
Curriculum Development
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Introduction

The Assogiation for Supervision and Curriculum Development has
shown continuing concern about the role of curriculum in building
satisfying human relationships among members of the society.
Recently the Association has exerted leadership in building better
understanding about and among the diverse groups that make up
America.

Many of the ethnic groups in American society have been inade-
quately and inaccurately represented in instructional materials. This
fact was again brought emphatically to the attention of the Association
by members who were convinced that curriculum content generally
seemed to ignore the cultural pluralism existing in this country. As
a result of the efforts of these members, the Association in 1969
activated the Commission on Ethnic Bias in the Preparation and Use
of Instructional Materials, a group representative of various ethnic
segments of the society. The Commission was charged with planning
ways in which Association members and other educators and lay
persons could be alerted to the existence of bias in instructional
materials, made aware of evidences of such bias, and encouraged to
take action to secure bias-free materials for their schools.

The Commission (later to become the Working Group on Ethnic
Bias in the Preparation and Use of Instructional Materials) selected
the preparation of a bibliography of basic sources of information and
resources as o worthwhile undertaking. The first edition of the
bibliography was published by ASCD in December 1970, and dis-
tributed as « supplement to the ASCD News fxchange. In response
to its very favorable acceptance, the bibliography was revised,
extended, and distributed at the ASCD 1972 Annual Conference in
a study group planned by the Commission. The present bibliography,
then, is a third ar.d more formal edition.

vii
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The bibliography has four major divisions, each of them designed
to provide a wide range of readings from which interested persons
may choose. While the quantity of writing in ecach area has not been
enormous, there has been a growing list of contributors with thoughts
and ideas on the subject of ethnic bias in education and in educational
materials and on the need for recognition of the values of cultural
pluralism. _

The first part, A Rationale for a Plurzlistic Society, traces historic
concerns for Americanizing the citizenry regardless of varied back-
grounds and makes a plea for recognizing that cultural pluralism is
indeed desirable. The readings listed provide a means of acquiring
an understanding of our roots and our problems and of the necessity
for taking advantage of diversity to create richer educational oppor-
tunities for children and youth.

The second part, Evidence of Ethnic Bias in Instructional Mate-
rials, cites many readings which document the existence of bias in the
materials our schools use. The list includes writings from persons who
represent various ethnic groups and offers excellent opportunity to
compare and contrast their findings.

The third part, Efforts To Change, is planned especially for those
who are seeking answers to curriculum problems. It include’ descrip-
tions of proposed solutions, projects and programs already in motion,
and curriculum guides in use. This section does not attempt to
describe everything that is being done but represents what is hap-
pening and the direction change is taking.

The fourth part, Resources for Educators, includes a wide variety
of information sources. These sources range from bibliographies of
materials selected for children and young people, to background
information to help teachers in sharpening their own understanding
of our cultural diversity and in widening the horizons of their pupils.

A final section of the publication is a significant reprint from
Educational Leadership. It contains a practical guide for evaluation of
instructional materials with reference to racism and sexism. The criteria
have received wide attention among educators. Their inclusion in this
publication offers a partial answer to the question, “What can we do
about the problem of selecting learning materials appropriate for a
pluralistic society?”

It should be noted by the reader that the bibliography as a whole
is devoted to the treatment of ethnic groups in instructional materials
and does not include the wider range of hias and discrimination
occurring in other segments of American life. The omission is not
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intended to indicate that discrimination in these areas was unimportant
to the Commission; it was simply not within the scope of its original
charge. Other efforts will no doubt compensate for this omission.

Matters of bias are often products of hearsay and of irresponsible
statement of opinion given as fact. It is imperative, therefore, that
teachers base their instruction and their supportive activities on
exploration of a breadth of views and on sound evidence of what
the situation is, why something should be done about it, what efforts
have promise, and where they may secure adequate resources to
combat effectively ethnic bias in the preparation and use of instruc-
tional materials. This publication, in its modest way, attempts to
give this sort of assistance—M.D.
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1. A Rationale for a
Pluralistic Society

Normen Drachler

Our nation is now preparing to celebrate the two hundredth
anniversary of the Declaration of Independence. It is appropriate,
therefore, to review our educational goals and to observe how these
have served as instruments for furthering national objectives. Educa-
tional historians remina us that our early stress in Afnerican education
was not upon diversity but upon unity, and that our motto has been
E Pluribus Unum.” The uniqueness of the Declaration of Inde-
pendence was that nearly 200 years ago it emphasized that all are
endowed “with certain unalienable Rights, that among these are
Life, Liberty, and the pursuit of Happiness.” Thus it is not a mere
accident that throughout the annals of American thought we find
assurances for the respect of each individual. Democracy and educa-
tion have been linked from the very beginning of our nation’s history.

A review of our schools, their programs and instructional mate-
rials, reveals that despite the gains achieved in intergroup relations
our history has not matched our heritage. For millions of Americans
even their most elementary human rights had not been recognized
until nearly this past decade, and pluralism in American education has
neither received the support nor been given the priorities necessary
for fulfilling our goals.

The challenge to early American schools of serving children
from ‘arious nations and cultures, with different languages and
religions, was indeed gigantic in scope. It is not surprising, therefore,
when the nation was young and growing, to find a strong element of
nationalism coupled with New England Protestantism permeating the
school curriculum. This influence, though challenged and slightly
modified during the nineteenth century, retained much of its earlier

1
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Hanson's ““law’ that the third generation
wants to recall what the second generation
wished to forget may indeed have
significance for future planners of
American education.

monolithic character in spite of the vast ehanges that took place
within \merican society. The American school neglected the cultural
identity of native-born children whose cultural roots were in Africa
and in Spanish-speaking countries, and even neglected those native-
born Americans who were generally lumped under the single word
“Indian.” Similarly, the school showed little interest or regard for
the cultural background of millions of immigrant children who
poured through its doors for over a century.

The vast majority of parents who came to this country looked
upon the school with awe and even reverence, although there were
some who questioned the ways and means by which the school
program sought to “homogenize” its newly-arrived students. Gladys
Wiggin, in her study Education and Nationalism, describes the efforts
of the schools to Americanize these children and points out in some
instances a tendency to stereotype and denigrate their historic and
cultural background. She summarizes her chapter on textbooks as
follows:

while professional educators have heen developing education for
nationalism. textbook writei~ have been creating images of America and the
gead Amernican They have helped to enforce such national symbols as the
tlag, the constitution, and herces. ~ ey have painted the ideal America and
American partlv through contrast with and comparison to other countries
and peoples  The deepest identification has been with selected European
peoples  come ar the Faropeans plus the remainder of the world have
remained outside the American pale  Thus have the textbook writers, along
with the leaslators. the courts. and the professional educators, created a
Unued States and Amenicans to people 1!

The educational historian, David Tyack. states that “Americaniza-
tion normally meant discarding old customs and values. Hence suc-

PGhadvs A \Weawn Fducition arnd Nationaliim New York: MoGraw- Hill Book
Company, 1462 P28y,
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cessful assimilation often disrupted families and sowed doubt and
recrimination between the generations.”® Tyack quotes one immi-
grant mother as saying: "All they learn is to despise us. Look how
they talk back to us!”?® Little did this mother realize the extent to
which some educators abhorred the “new’:immigrant. No less
prominent an educator than Ellwood Cubberley complained in 1909
that these new immigrants were “illiterate, docile, lacking in self-
reliance and initiative, and not possessing the Anglo-Saxon concep-
tions of law, order, and government.” *

It took a lady with the insight and courage of Jane Addams to
say 'o the educators gathered at the National Education Association
convention in 1908:

The children long that the school teacher shoyld know something about
the lives their parents lead. .". . We send young people to Europe to see Italy,
but we do not utilize Italy when it lies about the schoolhouse. . . . The
immigrant child cannot make this demand upon the school because he does
not know how to formulate it; it is for the teacher both to perceive and
fulfsll it.®

Jane Addams’ plea made little impact upon American schools.
Nearly 60 years later the Steering Committee of the National Coalition
for Cultural Pluralism declared that;

There should be no doubt in anyone's mind that America is now
engaged in a social revolution that will thoroughly test her national policies
and attitudes tegarding human difference. . . . Blacks, Spanish-Americans,
women, college students, elderly people, etc., are all finding themselves
victimized by technological and social systems which look upon significant
differences among people as unhealthy and inefficient. . . .®

Understanding One’s Roots

There may have been a time in American history when the
introduction of multiethnic programs in the school might have
resulted in a “Kultur-kampf’ which would have been harmful to

2 David B Tyack, editor. Turning Points in American Fducational History. Wal-
tham, Massachusetts: Blaisdelt Publishing Company, 1967. pp. 228-29.

ibacd, p. 230.

Yibed,p 233,

»Quoted in: Damel Calhoun, editor. The Educating of Americans: A Docu-
mentan History  New York: Houghton Mifflin Company, 1969, p. 423,

4 \jadelon D Stent, William R. Hazard, and Harry N. Rivlin, editors. Cultural
Plurdlnm 0 Fducation A Mandate for Change. New York: Appleton-Century-Crofts,
1973 p 149 @ 1973 hy tordham University. Reprinted by permussion of Prentice-
Hall Ing
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the nation and would have caused chaos in the schools. This is no
longer an issue today. American culture will not be weakened or
diluted by cultural pluralism—it would more than likely be strength-
ened and enriched. Just as nationalism was the thrust of the nine-
teenth and early twentieth centuries, it is safe to observe that a quest
for cultural identity and understanding of one’s roots and background
are harbingers for the future. Hanson’s “law’’ that the third generation
wants to recall what the second generation wished to forget may
indeed have significance for future planners of American education.
Today’s architects and spokesmen in the field of diplomacy are
stressing the objective of “cultural”” exchanges.

The recognition and strengthening of cultural pluralism are both
a democratic and professional responsibility. Schools in a democracy
should not promote a model which connotes an ‘‘authoritarian
culture.” We must not cenfuse political loyalties with intercultural
interests, Involvement, pariicipation, and appreciation of several cul-
tures are desirable and healthy phenomena. For those who have
cultural roots heyond the land of their citizenship, intercultural aware-
ness and understanding are necessities. One’s love and admiration
for Shakespeare and Goethe do not lessen his national allegiance.

Horace Kallen in his Cultural Pluralism and the American Idea
recalls Gandhi as saying ”I want the winds of all cultures to blow
freely about my house, but not to be swept off my feet by any.” 7
This is a quest shared by many Americans. From the standpoint of
sound pedagogy. awareness of and sensitivity to culwral pluralism are
of cardinal importance.: Research about motivation, identity, and
self-worth all have implications for 2 school system that serves chil-
dren with different backgrounds and cultures, Kurt Lewin’s thoughts
on the "marginal man” and "’self-hatred,” as expressed in his Resolving
Social Conflicts * still have relevance today. He wrote:

There seems to exist in every underprivileged group a tendency to
accept the values of the more privileged group in a given society. The
member of the underprivileged group therefore becomes excessively sensi-
tive to everything within his group that does not conform to those values.
because it makes him feel that he belongs to a group whose standards are
tower. Such a feeling against ane's own groun conflicts with the natural
tendency of the individual in favor of it. The result is o tvpically ambivalent
attitude on the part of an underprivileged group toward their own group.

P Horace M. Kallen. Cultural Pluralism and the American Idea. Philadelphia:
Unnersity of Pennsylvania Press, 1956, p. 53.

"Kurt Tewin. Resolving Social Conflicts New York: Harper and Brothers, 1948,
p. 177.



Lewin also wrote:

Belonging to more than one group is natural and necessary for every-
one. The real danger lies in standing “nowhere”—in being a “marginal
man,” an “eternal adolescent.” ¥

Beyond ““Black History”

The depth or extent to which the school curriculum should
contribute to pluralism will of course vary—but the acceptance of
the principle as a sound educational practice, in keeping with indi-
vidualized instruction, should receive high priority. We ought to be
beyond the stage where we devote a week to “Black History.” Our
instructional materials in world history and literature must reflect
the cultural contributions of af! groups, particularly- those that repre-
sent our students’ backgrounds.

Our American history and literature courses need not be a tele-
phone directory of ethnic contributions, but they should be repre-
sentative of all Americans who have played a role in American society
and contributed to the dynamics of its development. The school
should support rather than alienate the student from his cultural
hackground. Alienation of the child from home and parental cultural
re-ots is oiten the result of the “‘invisibility’”” of the child’s home culture
in the school program and curriculum. Harry N. Rivlin emphasizes
this latter point in his preface to Cultural Pluralism in Education:
A Mandate for Change:

No child should have to feel that he must reject his parents’ culture
to be accepted. Indeed, his chances of adjusting successfully o his school,
to his community, and to the larger society are enhanced if he is not encum-
bered by feelings of shame and of inferiority because he was not born into
another tamily and another culture. To speak of any child as “culturally
disadvantaged” merely because ot his ethnic origin is damaging not only to

"l . p. 185

Alienation of the child from home and parental
cultural roots is often the result of

the “invisibility”” of the child’s home

culture in the school program and
curriculum.
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the child but also to society, for it depﬁves the nation of the contributions
that can be made by each of the many groups that make up our country.1®

The sum and substance of efforts to identify national goals in
American education were probably capsulized by the Educational
Policies Commission in 1938 in its study, The Purposes of Education in
American Democracy: “The educated person puts human relationships
first.” ' Cultural pluralism seeks to bring reality to this goal. It offers
diversity within our school program and seeks to remove the impedi-
‘ments which have often hindered a child’s growth and development
in American culture. It adds but does not dilute. It enriches America‘s
life without detracting from it. Pluralism includes but does not
exclude. It sustains diversity for the sake of unity. Or, as Joseph Blau,
in his interesting analysis of Horace Kallen’s “vision,”” wrote: “Cultural
pluralism is the orchestration of multiplicity into harmonic creativity.” 12

In"his writings Kallen reminds us that pluralism is a design, a
goal, and not an achievement. This booklet has been published in
the hope that it will contribute to making this design an integral part
of American education and bring greater meaning to the phrase “the
pursuit of Happiness” as expressed in the Declaration of Indepen-
dence. It is a worthy goal for nation and school.

Rationale for a Pluralistic Society:
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2. Evidence of Ethnic Bias
in Instructional Materials

LaMar P. Miller

A resolution on ethnic bias in instructional materials offered to the
members of the Association for Supervision and Curriculum Devel-
opment by the Commission on Ethnic Bias stated several points,
among which were the following:

® The instructional materials of our schools are expected to
reflect our national heritage, goals, and aspirations and are so
accepted.

® These instructional materials [at present] reflect neither our
pluralistic society nor its common aspirations; they tend instead to
reinforce a pattern of racist or separatist attitudes in our society. In
our schools these materials contribute to alienation and indifference
on the part of many of our students,

Unfortunately, this concern for the elimination of bhias in text-
books and other materials has always been secondary to other aspects
of civil rights with regard to equality of educational opportunity.
Despite the eftorts of a substantial number of educators and some
publishers over the past few years, the present situation is accurately
described by Father John Pawlikowski when he says, "The new ones
are better, but texthooks still contain prejudice.”?

[t is true that some few textbooks indicaie the pluralistic, inter-
racial, multirehgious character of our population. Nevertheless, evi-
dence ot ethnic bias continues to exist because the current con-
flicts and historical interpretations of minority groups are not con-
sidered in a realistic, factual manner. As a result, the progress we

Viohn T. Pawlihoswskr “Testhooks Sull Contan Prejudice.” National Catholic 4

Reporter 270 11, 14 May 11, 1973,
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have made in the past decade has been uneven. Obviously there are
many social reasons for the lack of progress. Attacks on traditional
discriminatory practices through the courts, for example, and the
persistence and even the increase of desegregation in many areas of
our society have meant that the attainment of equality is not yet a
subject that can be described in the past tense in our textbooks.
We have in many respects only scratched the surface in making
substantial improvements in eliminating bias in instructional materials.

Very little substantive change has occurred over the past 20 years.
The conclusions of the American Council on Education, in its report
on bias in secondary school social studies texts in 1949, indicated that
the Negroes' position in contemporary society was largely ignored,
that textbooks did not chronicle the achievements of minority people,
and that scientific knowledge underlying sound understanding of the
basic similarity and equality of the races was absent from the great
majority of textbooks. These findings were practically the same as
those filed 13 years later by the NAACP, and it seems they are
equally valid today.

Omission, a Favorite Device

Apparently analyses of texts by educators and civil rights orga-
nizations have failed to produce a shift in attitudes on the part of the
people who write arnd edit books and more importantly on the part
of those who make decisions about which books to use in our schools.
In general, these analyses point out misleading implications, distor-
tions, and most frequently omissions rather than actual falsehoods.
There are exceptions with regard to falsehood. however, such as
illustrations of Black heroes who somehow develop Anglo-Saxon
characteristics over the years in our textbooks. Omission, however,
has long been a favorite device, because it provides the opportunity
for those who either write, edit, or purchase to avoid controversy.
We have always had the problem of how to hendie controversial
issues in textbooks in a balanced fashion——hoew to include all poiits
of view and placate them all. Needless to say, finding solutions to
this problem has been next to impossible,

There are obviously other reasons that the problem of bias in
textbooks remains. One lies in a change in classroom methodologies
that is widespread in many educational circles. Although schools
still rely on standardized tests, this practice is no longer as common
as it used to be. In many <chools, teachers are given a freer hand
in the selection of classroom materials. Hence, it is difficult to ensure
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Evidence of ethnic bias continues to exist
because the current corflicts and historical
“interpretations 6f minority groups are not
considered in a realistic, factual manner.

that proper attitudes toward racial groups and women will be pre-
sented to students in all the variety of materials used.

Another factor is that a good many educators are still reluctant
to admit the presence of negative attitudes on the part of those who
use materials. In any discussion of the controversial aspects of text-
books, some educators argue that the teacher after all is the crucial
element in the learning process, that it is the way the material is
handled rather than what is written in the textbooks that makes the
difference, and therefore it is not urgent to revise the book.

The fact is that many teachers were themselves trained with the
type of materials that contain the kinds of bias we need to eliminate,
It is vital, theretore, that we recognize the limitations inherent in the
training of teachers insofar as they are involved in selecting materials
for classroom use. Clearly, the teacher is the crux of the teaching
situation, but that does not and should not detract from the impor-
tance of instructional materials, particularly the text. In brief, the
printed word particularly in school textbooks has great authority
for most of us.

Those who intend to use this section of the bibliography might
be aided by the following observations. In general, literature in
social studies areas does not focus adequately on materials, informa-
tion, teaching strategies, or classroom approaches that would assist
teachers in integrating materials into existing courses of study tradi-
tionally offered in the school system. Specifically teachers do not
have bibliographies or information and basic approaches that would
ensure success n teaching about minornties in their classes.  This
is a serious indictment that has been documented by a number of
investigators. No doubt the absence of attempts to provide any
realistic approaches to American lite reflects the racial problem of
integration. '

n truth, however, the contributions, participadon, and sufferings
of Blacks, Jews, native Amernicans, and Onentals are well documented.
Thus 1t is tragr¢ that this information has not been put together in any
appropriate way so that it could be presented to all students.
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Second, it should also be noted that, while the treatment of
Blacks and, increasingly, Spanish-speaking and native Americans has
shown improvement. much remains to he done in confronting racism
N apprediating traditions in Asian studies.  Over the years, the
image of the Asians has not changed very much, and rarely do we
have the opportunity to fearn as much as we should about the heritage
of American citizens from the Far East.

Third, and more recently, although the bibliography does not
include items about discrimination because of sex, we have begun to
pay attention to the treatment of women in our instructional mate-
rials. We have at least determined that such things as Little Miss
Mutfet are highly objectionable and result in attitudes that are detri-
mental to both boys and girls, the men and women of tomorrow.
fn many v ays this kind of bias is more vicious than the discrimination
ot individuals as ethnic groups, because it highlights a lack of respect
tor women as human beings.

Finally, the understanding of ethric diversity and how it fits
into a more universal scheme is of top priority. 1t may even be the
real Kev to the meaning of survival for Americans as people of
respected morals and integrity throughout the world. Realistic and
accurate description and analysis of the pluralistic nature of American
societyv,its achievements and current problems, are imperative at this
critical moment of our history. \Without such description and analysis,
minority ethnic groups or any other groups such as women will
continue to be the unconscious basis for prejudice and discrimination.
Biased instructional materials are psychologically damaging to all who
are exposed to them. While faw may bar the overt forms of dis-
crimination and prejudice, only education with appropriate instruc-
tional maternials and procedures can cope with the subtle forms.

Evidence of Ethnic Bias in Instructional
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3. Efforts To Change

Clifford Lumm

Looking back over the two decades since the landmark Supreme
Court decision focusing attention on eliminating segregation in the
schools, we find ourselves slowly responding to the need to develop
multiethnic materials. Perhaps the most frustrating aspect of imple-
menting such change has been the problem of how and where to
begin. As simple as these two thrusts may appear to be, the:’ have
been major stumbling blocks and have developed into firm resisters to
change. How to overcome such barriers and rroceed with the task
was at first responded to by only a few bpold innovators. They
realized that here was an opportunity to take the lead and to open
the way {0 a more accurate portrayal of our real history.

in the beginning, educators hid behind the rationalization that
there was little or no available material to be found in print con-
cerning our minorities; evidence of omissions in available textbooks
was easily gathered. We rarely alluded to why these omissions were
so common and what we could do to change the structure. Yet
records existed, and the new demands of the market were presenting
opportunities to reproduce them. With little effort on the part of
educators, volumes of ethnic materials began literally to flood the
market. The large concern became that of how to use such materials
to improve classroom instruction.

The primary focus of these new products was that of the largest
minority, the Black Americans. Because our traditional materials
revealed a general pattern of omissions, because the contributions of
Blacks were almost universally omitted from printed materials, and
because even the scarce references to Blacks were usually brief and
in many cases distorted, there was litile douht that materials about
this group would become the most productive area for curriculum
development.

21
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The bibliography which follows centers around publications from
1967 to the present, because these were very productive years in our
efforts to change. In the maze of actions that were taking place, there
emerged materials useful in the teaching of Negro history in the
public schools as well as examples of how historians saw the actual
role of the Negro. The thrust toward Black awareness and the demand
for Black studies in our schools and colleges contributed toward
increasing the pace of change. Wherever Black studies programs were
developed, materials were produced to support the programs. The
need for curriculum materials made historical searches related to
Black materials profitable ventures that appealed both to producers
and publishers. Would materials alone guarantee broad curricular
changes?

Black Studies: The Beginning

As was to be expected, a series of “how to" descriptions emerged
such as “Black Studies in the Elementary Schools,” by William E.
Adams; James A. Banks' “Developing Racial Tolerance with Literature
on the Black Inner-City”; and “Enhancing Racial Attitudes Through
the Study of Black Heritage,” by K. I. Gezi and B. Johnson. And,
although it appeared that action was concentrated on developing
materials for and about Blacks, changes were taking place in relation
to other minorities. The plight of the indian American was becoming
a major concern of the nation through the application of techniques
similar to those used by Blacks—Wounded Knee and Washington,
D.C., became battlegrounds. Authorities like Jack D. Forbes began .
writing about native Americans long before these confrontations;
representatives of other ethnic groups were beginning to make their
contribution to teaching materials.

However, if the need to change has been a primary concern,
then recognizing viable change agents is an important part of the
process. Following in this pattern is the recognition that many
attempts to change have been initiated at the grassroots level in the
classroom by extremely resourceful teachers. Their successes have
been the stimuli that induced others to dare to move forward in
making the curriculum reflect the multiethnic nature of our society.

Curriculum development has definitely reflected these efforts.
The bibliography which follows includes several examples of resource
units and curricuium guides offering exciting suggestions for enrich-
ing the experiences of children as they seek to urderstand the
society in which they live. The Lincoln Filene Center's “Race and
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The thrust toward Black awareness and
the demand for Black studies in our
schools and colleges contributed toward
increasing the pace of change. '

Culture in American Life” is a plan for integrating social studies in
grades through six—a good example of curriculum development
by a national center. The San Diego Public Schools have developed
a guide for teaching about Japanese Americans. Fay Metcalf reports
on an experimental social studies course, “Minority Cultures in
America.”” Cedar Rapids, lowa, Public Schools have produced a useful
curriculurn guide for primary children, appropriately entitled You Are
Unique. Development at the local level will no doubt continue,
particularly in urban centers where multiethnic school populations
are the norm. :

In fairness, we must also recognize institutional and organiza-
tional efforts to change. The National Council for the Social Studies
has published several issues of Social Education which include exhaus-
tive treatments of various minority groups; it has devoted its entire
43rd yearbook, edited by James A. Banks, to Teaching Ethnic Studies:
‘Concepts and Strategies. The Association for Supervision and Cur-
riculum Development has made many contributions through resolu-
tions passed at its pational conferences, working groups charged to
implement the call for bias-free instructional materials, and mandates
to members to encourage the purchase of these materials. In Novem-
ber 1971 an entire issue of Educational Leadership, the ASCD journal,
was designed for “Education for Pluralism.” Likewise, the April 1974
issue of Educational Leadership had as its theme "“Curriculum for
Economic & Ethnic Diversity.”” Qther national organizations both pro-
fessional and lay have been equally interested and active—the National
Association for the Advancement of Colored People, the Anti-Defama-
tion League of B'nai B'rith, the Association for the Study of Negro Life
and History, the American Indian Historical Society, the National
Advisory Committee on Mexican-American Education, to name but
a few.

Finding materials about minorities no longer demands a laborious
search. The fourth section of the bibliography in this booklet bears
witness to this fact. While it cannot Le assumed that these new
materials are always completely bias-free and entirely acceptable,
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their variety affords teachers and pupils better opportunities to com-
pare and contrast points of view and to test authenticity.

With these growing resources, where are we in relation to
etforts to change? Our bibliography indicates that there have been
significant developments in the progress toward elimination of ethnic
bias in instructional materials. These efforts, of course, cannot neces-
sarily be repeated in another setting with equal success. Yet such
efforts do assure us that there are ways to change, and that the effects
of our actions may lead toward further lessening the incidence of
ethnic bias in instructional materials. If we are resolved to make our
individual contributions in our particular areas of living and working,
then we will be assisting in the process of making our curriculum truly
multiethnic and representative of our American culture.
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4., Resources for Educators

Maxine Dunfee

In recent months efforts to emphasize the pluralistic nature of the
society and the development of teaching resources to support these
efforts have been increasingly visible. Teachers have become more
aware of their own biases and of the inadequacies of many of the
instructional materials in use in their schools. For some teachers these
discoveries have created_insecurities; for others they have stimulated
inquiry and searching.

Publishers have resporded to the demand for ethnic materials
with considerable alacrity; various professional organizations have
published lists of teaching resources; many national organizations
interested in better human relationships have diverted some of their
energy to the production of educational materials of an ethnic nature.
Rather than being received appreciatively, this plethora of teaching
aids has in many instances created dilemmas. Teachers who have
become quite sensitive to problems of bias are increasingly cautious
about selecting curriculum materials. Their doubts arise from two
sources, their lack of knowledge about ethnic cultures and their need
for a reliable set of criteria by which to judge instructional materials.

The need for more knowledge of ethnic cultures is of very special
relevance. Many teachers have been reared in an environment and
a time when little notice was given to evidences of prejudice and
discrimination. Their community experiences were often sheltered and
circumscribed; their school experiences were based on textbooks
which emphasized likenesses among ethnic groups in an effort to
promote the melting pot idea, which neglected sadly the reality of
cultural difference. tf they met persons of other groups, such meetings
were only passing curiosities. Only rarely have teachers had oppor-
tunity to know well any culture but their own. Under these circum-
stances, pupils with whom these teachers work are unlikely to under-
stand cultural characteristics in anything more than a superficial way.
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Often teachers’ own school experiences

were based on textbooks which emphasized
likenesses among ethnic groups in £1 effort

to promote the melting pot idea, which _
neglected sadly the reality of cultural difference.

T

lti\s’ﬁﬂe. wonder that well-intentioned instructors have been content
to inject into history a bit of information about heroes of an ethnic
group or to identify their accomplishments and to leave untouched
the broader aspects of culture which are essential to bona fide under-
“standing of a people. As Geneva Gay comments,

Educational institutions tend to consider the acquisition of factual
information about the histories, contributions and contemporary social
problems of minority groups as constituting ethnic studies. As a result most
ethnic’ studies programs, especially in public schools. entail little more than
cataloguing lists of heroic feats and achievements of individual minority
leaders. Little attention is given to the masses. and to understanding their
. values, beliefs. expectations, perceptions, behavior, and mechanisms used to

cope with the demands of caily existence.!
{
To achieve a more thorough knowledge of a culture, teachers

need to immerse themselves in its study from many points of view—
from the var.tage points of anthropology, social psychology, linguistics,
sociology, art, musi¢, and literature—and to become acquainted as
fully as possible with the feelings, beliefs, and values of a group
through involvement with members of the culture, either vicariously
through fiction and nonfiction writing or better still through personal
contact and cooperative effort. Such a prescription may seem unreal-
istic, and yet to the extent that it cannot be met pupils will be short-
changed. Thorough knowledge of ethnic cultures remains a viable
goal for teachers for a pluralistic society.

Although it is highly desirable that teachers’ understanding of
minority group cultures and of their own culture be improved, it is
possible in the bibliography which follows to include only a repre-
sentative few of the resources suitable for this phase of teacher edu-
cation. Books such as these appear in the list: “Thomas Kochman,

! Geneva Gay “Ethmc Minonty Studies: How Widespread? How Successful?”
Educational Leadership 29 121 110, November 1971, >
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Rappin’ and Stylin’ Out (communication in urban black America);
Buffalo Hearts by Sun Bear (a view of Indian culture); Piri Thomas,
Down These Mean Streets (Puerto Rican life in New York City); Somos
Chicanos: Strangers in Our Own land by David F. Gomez; and
Frederick Williams, Language and Poverty: Perspectives on a Theme.
Others equally enlightening may be found in the various books, arti-
cles, and bibliographies included later. For example, see: "Bibliogra-
phy of Afro-American History and Culture” in Social"Educatjon, August
1969. | ' A
Teachers have further opportunities to know the culture of

various groups through resources which are intended for school use.-

Recognizing teachers’ need to know, developers of curriculum mate-
rials often include background information. Such teaching plans,
resource units, and specific techmiques are cited in the bibliography.
Teaching Ethnic Studies, edited by James A. Banks, is a fine example
of in-depth effort to assist teachers in their quest for reliable data and
appropriate strategies for teaching about the cultureand experience
of Asian-Americans, native Americans, black Aogaxs, Chicanos,
Puerto Ricans, and white ethnic groups. The volume incldes as well
general treatments of racism, pluralism, and social justice. Similar
riches are in evidence from a study of the titles included in the list
which follows.

Many of the resources included are bibliographies of materials
to be used with children and youth—they encompass hundreds of
items which could not be listed separately. They range through all
ethnic groups in a generous array of fiction, nonfiction, poetry, and
drama, representing but some of the sources through which young
people learn about their own culture and the cultures of other people.
Writer-educators like Banks decry the idea that children of a minority
group shoult be primarily concerned with studying only their own
culture. He finds the practice of emphasizing in the schools of a
region only the culture of that region “myopic and intellectually inde-
fensible” and goes on to say,

Perhaps unknowingly. educators who feel that ethnic minority content
hould be studied by ethnic minornties, and that minorities only need to
dudy content about their own cultures, have a condescending attitude
toward ethuic minority studies and do not consider the ethnic minority
expentences to be a significant part of American life?

W hen confronted with ethnic-oriented materials and when given
the task of selecting texthooks and other instructional materials,

Y James A. Banks “Teaching for Ethaic Literacy: A Comparative Approach.”
Socn! Fducation 37 (81: 745; December 1973,
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teachers may feel somewhat insecure in making choices, sometimes
fearful that their own, perhaps hidden biases will surface to interfere
or that they lack sufficient awareness to make wise decisions. There
are some guidelines appearing which may be helpful. For example,
. the Far West Laboratory for Educational Research and Development
has completed a mini-course designed to give instruction in how to
analyze primary textbooks for black pupils—a scheme to determine
the quantity and quality of illustrations and content which include
black Americans.® The techniques utilized may suggest adaptations
for use in investigating various facets of content in text and literary
materials. '

The November 1973 issue of Educational Leadership* includes
criteria for evaluating textbooks and other learning resources in terms
of their treatrent of minority groups and women (see pp. 43-47 in
this booklet). Based on guidelines developed by the Michigan ASCD
and widely used in the schools of the state, the checklist enc smpasses
20 questions which take positive positions with regard to salient
aspects of racism and sexism. Recognized by ASCD at its March 1974
Annual Conference, the criteria are a very big step forward.

Members of the Working Group which developed the bibliogra-
phies and their related statements for this publication were aware that
they would likely fail to cite many very appropriate available resources
and that new materials appearing might offer even richer opoortunities
for promoting the values of cultural diversity. The writers hoped only
to sharpen the awareness of readers as their own ‘insights were
deepened and to ease the search for relevant information and chal-
lenging strategies. To these ends they commend their efforts to those
who become involved with this publication.

% Henry A. Banks and Shirley Scarborough. Content Analysis of Textbooks for
Black Students, Grades 1-3. Berkeley, California: Far West Laboratory for Educational
Research and Development, 1973,

4+ Max Kosenberg. “Evaluate Your Texthbooks for Racism, Sexism!" Fducational
Leadership 3i (2): 107-109; November 1973,

Writer-educators like Banks decry th
idea that children of a minority grof(;k
should e primarily concerned with
studying only their own culture.
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76. ClarenceSenior. The Puerto Ricans. Chicago: Quadrangle
Books, 1965. :
~ 77. lune thagaloff. The Negro in American Life and History: A
Selected Listing of Books for Students and Teachen New York:
NAACP Special Contribution Fund, n.d.

: 78. The Silent Heritage: The American Indian. St. Louis: KETC
Channel 9, Membership Series Department, 1969. A series of 10 edu-
cational television programs; booklet cantains a good bibliography.

79. Edward Simmen. The Chicano: From Caricature to Self-
Portrait. New York: New American Library, 1971. Short,stories by
and/or about Chicanos, chronologically arranged.

80. Sun Bear. Buffalo Hearts: A Native American Vie.w of Indian
Culture, Religion, and History. Healdsburg, California: Naturegraph
Publishers, 1970.

81. Shizuye Takashima. A Child in Prison Camp. Plattsburgh,
New York: Tundra Books, 1971. Personal portrait of Japanese intern-
ment during World War |l

82.- {'Teaching About American Indians.” Social Fducation 36
(5): 481-534; May 1972. An entire issue of resources for teachers.

83. Teaching About Minoritics in Classroom Situations. Curric-
ulum Bulletin 1967-68, Series No. 23. New York: Bureau of Curriculum
Development, Board of Education, 1968. .

84. Piri Thomas. Down These Mean Streets. New York: New
American Library, 1967. A Puerto Rican boy grows to manhood in
New York City.

85. Virgil Vogel. The Indian in American History. Chicago:
Integrated Education Associates, 1969. A critical survey plus recom-
mended books.

86. Murray Lionel Wax. Indian Americans: Unity and Diversity.
Englewood Cliffs, New jersey: Prentice-Hall, Inc., 1971. Serious over-
view of ethnic heritage.

87. The Weewish Tree. San Francisco: The American Indian
Historical Society. A magazine of Indian America for young people,
published four times yearly.

88. Meyer \Weinberg, editor. Integrated Education: A Reader.
Beverly Hills, California: Glencoe Press, 1968. A selection of the best
articles from the first five years of Integrated Fducation magazine.
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89. Meyer Weinberg, editor. Integrated Education: A Report
on Race and Schools. Chicago: Integrated Education Associates. A
bi-monthly magazine reporting the status of integration activities.

90. Meyer Weinberg, editor. School Intzgration. Chicago: Inte-
grated Zducation Associates, 1967. A comprehensive classified bibliog-
raphy of 3,100 references.

91. Doris White. Multi-Ethnic Books for Headstart Children.

.~ Part I: Black and Integrated Literature. Part 1!: Other Minority Group

Literature. Urbana, Illinois: ERIC Clearinghouse on Early Childhood
Education, 1969.

92. Richard Whittemore. ** ‘The Heroes of Defeat’: Bibliography
and American Indian History.” Social Education 36 (5): 520-25, 534;
May 1972.

93. Frederick Williams. Language and Poverty: Perspectives on a
Theme. Chicago: Markham Publishing Company, 1970.

94. Carter Godwin Woodson. African Heroes and Heroines.
Washington, D.C.: The Associated Publishers, Inc., 1969.

95. Carter Godwin Woodson and Charles H. Wesley. The Negro
in Our History. Washington, D.C.: The Associated Publishers, Inc.,
1972.

96. C. Vann Woodward. “The Hidden Sources of Negro His-
tory.” Saturday Review 52: 18-22; January 18, 1969.




5. Evaluate 'Your Textbooks
for Racism, Sexism

Max Rosenberg | N

The statement ““Criteria for Evaluating the Treatment of Minority
Sroups and Women in Textbooks and Other Learning Materials” is a
revision and refinement of a paper previously published by the
Michigan ASCD. Its major new element is a clear recognition ihat
women as well as racial-ethnic minorities must now receive what they
have both been so long denied—equal educational opportunities, as
reflected 1n fair treatment in curriculum and instructional materials, as
also in other dimensions of school and community life.

The statement of criteria was written by Max Rosenberg of the
Detroit Public Schools, who served several years as chairman of the
Equal Educational Opportunities Task Force of MASCD. Dr. Rosenberg
has been appointed by the ASCD Executive Council to head a special
ASCD Working Group on Cultural Pluralism in Instructional Materials.

The original statement of criteria received very wide attention
from school systems and colleges across the country. Thousdnds of
copies were requested and purchased, and numerous reprints were
authorized. The statement was reprinted in Audiovisual Instruction.
Articles and reports about it were printed in the Spotlight of the
National Association of Secondary School Principals, in NEA NOW,
and in Educational Leadership.

Large numbers of textbooks in current use in American public
schools do not meet the essential needs of our children and youth.
As educators, we—you and I—must change this intolerable situation.
We must play an active role to assure that the textbooks used in our

Thiv material is reprnted from: Aax Rosenberg. “tvaluate Your Texthooks for
Racism, Sexism'” Fducational Leadership 310250 107109, November 1973,
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schools do meet the needs of students in a pluralistic, democratic
society.

The statement of criteria, with its pointed guidelines, can serve
as a useful tool in the process of evaluating textbooks and other
learning materials. It has proved to be very helpful to many teachers,
supervisors, administrators, and to board of education members and
other interested citizens.

You, too, can make good and effective use of the criteria.
Evaluate the books that you use now in your classrooms, in your
school, in your school district; reject and demand replacement for
those which do not meet the test! Before you approve and purchase
any new learning materials, carefully examine and evaluate them to
make sure that they do meet high standards both in subject area
content and in their fair and accurate and halanced treatment of
women and minority groups. .

Criteria for Evaluating the Treatment of Minority Groups
and Women in Textbooks and Other Learning Materials

Educators have a major responsibility for the kind and quality of
textbooks and other curriculum materials used in the learning-
tearhing process.

As responsible and dedicated educators in a democracy, we
must bring our influence and strength and commitment and wisdom
to bear. \We must insist upon the production, selection, and use of
the finest learning materials that our writers and artists are capable
of creating for the education of all our children—male and female,
black and white, rich and poor, ryral and urban and suburban, Cath-
olic and Protestant and Jewish, Indian and Oriental and Spanish-
speaking—all of our children without exception. :

Textbooks and other instructional materials are vitally important
to learners and their learning. These materials are relevant t5 the
students’ life experiences, or they are not. These materials give the
students the clear teeling that this education is intended for them, or
it is not. These materials make the students aware that they are part
of the mainstream of American education and American life, or that
they are not. Curriculum materials profoundly afiect learners and their
learning—in the way they view themselves and their social groups; in
the way they think about their roles and future, and ahout the society
and its future; in the way they are motivated to work and play and
learn and live,
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All textbooks and other curriculum materials should be examined,
analyzed, and evaluated with care and thought, to ensure that they
meet the highest standards both in subject area content and in their
treatment of women and minority groups. Books and other materials
which do not meet these highest standards should certainly be rejected.

Following is a list of 20 criteria which can serve as significant
guidelines for educators in the process of selecting textbooks and ,
other curriculum materials. While not all of the criteria will be appli-

cable in every case, the questions raised do focus upon basic consid-
erations in the learning materials that we use in the education or
miseducation ol our children.

Does this texthook or learning material in both its textual
content and illustrations:

. Yes No
1. bvidence on the part of witers. artists, and editors a sen-

sitivity to prejudice. to stereotvpes, to the use of material which

would be oftensinve 1o women or to any minoritv group? ™ 0O

2 Suggest, by omission or comnussion, or by overemphasis
or underemphasis, that anv sexual. radial, religious. or ethnic seg-
ment of our population is more or less worthy, more or less capa-
ble, more or less important in the mainstream of American life? ] [

3 Utihze numerous opportunities for full, fair, accurate,
and balanced treatment of women and minornty groups? 3

4. Provide abun_ant recogmition for women and minority
groups by placing them frequently in positions of leadership and
centrality

]

]

5. Depict both male and female adult members of minority
groups 0 situahons which exhibit them as fine and worthy models

o emulate? 0

6. Present many instances of fully integrated human group-
ings and settings to imdicate equal status and nonsegregated social
relationships? 0

7. Make dearly apparent the group representation of
individuals - Caucasian, Afro-Amencan, Indan, Chinese, Mexican
American, et - end not seek to anvoid dentification by such
means ds smudging some color over Caucastan facral features? o O

8. Guive comprehensive, broadly ranging, and well-planned
representation to women and minorty groups—in art and science,
in history and maiematics and Witergture, and in all other arcas

of hte and culture? (v
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9. Delineate life in contemporary urban environments as
well as in rural or suburban environments, so that today’s city
children can “also find significant identification for themselves.
their problems and challenges, and their potential tor life, liberty,
and the pursuit of happiness?

10. Portray sexual, racial, religious, and ethnic groups in
our society in such a way as to build positive images—mutual
understanding and respect, full and unqualified acceptanee, and
commitment to ensure equal opportunity for ali?

11, Present social group differences in ways that will cause
students to look upon the multi-cultural character of our nation
as a value which we must esteem and treasure?

12, Assist students to recognize clearly the basic similarities
among all members of the human race, and the uniqueness of

“every single individual?

13. Teach the great lesson that we must accept each other
on the bass of individual worth, regardless of sex or race or
religion or sociveconomic background?

14. Help students appreciate the many important contribu-
tions to our civilization made by members of the various human
groups, emphasizing that every human group has its list of
achievers, thinkers, writers, artists, scientists, builders, and political
leaders?

15. Supply an accurate and sound balance in the matter of
historical perspective, making it perfectly clear that all racial and
reiigious and ethnic groups have mixed heritages, which can well
serve as sources of both group pride and group humility?

16, Clarify the true historical forces and conditions which in
the past have operated to the disadvantage of women and minor-
1ty groups?

17 Clarify the true contemporary forces and conditions
which at present operate to the disadvantige of women and
minority groups?

18, Analvze intergroup tension and conflict tairly, frankly,
objectively, and with emphasis upon resolving our social prob-
tems ina spint of tully implementing democratic vatues and goals
in order to achieve the American dream for all Americans?

19. Seck to motivate students to examine gheir own atti-
tudes and behaviors, and to comprehend their own duties and
responsibifities as aitizens in g pluralistic demociacy—to demand
freedom and justice and equal opportuniy for every individual
and for every group?

Yes

(]

No
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Norman Drachler is currently Director, Institute for Educational Lead-
ership, George Washington University, Washington, D.C. Dr. Drachler
has been a consultant to the U.S. Office of Education on Equal Educa-
tional Opportunities, Training of Administrators, and the Urban Task
Force. From 1967 to 1971 he was Superintendent of Schools in Detroit,
where he received the Freedom Award from the Detroit NAACP.
Dr. Drachler will retire on August 1, 1974, and will then move to Palo
Alto, California, to write and teach.

Maxine Dunfee is Professor of Education at indiana University, Bloom-
ington, and Co-Director of ENCORE, an innovative elementary teacher
education program. She is the author of Elementary School Social
Studhes A Guide to Current Research and editor of Ethnic Modification
ot the Curriculum, both ASCD publications. \With Claudia Crump she
has recently completed an ACEL publication, Teaching ior Social Values
in Socal Studies. which contains a chapter on value clarification in
problems of bias and discrimination.
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Clifford Lumm is Principal of Hanley Junior High School, University
City, Missouri. In this school, exemplary programs in the area of
multiethnic materials have been developed and implemented. Mr.
Lumm has had many years of experience in junior high schools in
Missouri and Pennsylvania. His present concern is student involvement
in curriculum building which has stirred a bit of excitement in the
St. Louis suburban area. He is an active member of ASCD as well as
of the state and local affiliate.

LaMar P. Miller is Professor of Education, and Education and Research
Director, Institute of Atro-American Aftairs, New York University. He
has also taught at Eastern Michigan University. He has served on a
number of committees ot national organizations, including responsi-
bility as Secretary, Division G, American Educational Research Asso-
ciation. Dr. Miller is the author of “Instructional Media for an Open
Society,” a chapter in ASCD's 1974 Yearbook, Education for an Open
Society.



Max Rosenberg, Editor of Quest, a prize-winning staff journal, now
edits the Detroit Public Schools Reporter. A feature writer for Teacher,
Croft's Education Summary, and Education Digest, his recent proposal
for an equal educational opportunity amendment, published in Phi
Delta Kappan, has received wide attention. In addition to his work
in the School Community Relations Division of the Detroit Public
Schools, Dr. Rosenberg has worked at the local, state, and national

levels to achieve fair treatment for women and minority groups in
educational materials.

Glenys G. Unruh, ASCD President, 1974-1975, is Ass.stant Superin-
tendent for Curriculum and Instruction, School District of University
City, Missouri. She has been an elementary and secondary teacher,
resource teacher, research assistant, and director of curriculum and of
federal and foundation projects. Dr. Unruh is co-author along with
William Alexander . Innovations in Secondary Education (New York:
Holt, Rinehart, & \Winston, 1970; second edition, 1974),
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ASCD Working Group on Ethnic Bias
in the Preparation and Use of
Instructional Materials, 1973-74

Norman Drachler (Chairman), Director, Institute for Educational Lead-
ership, George Washington University, Washington, D.C.

Francesco Cordasco, West New York, New Jersey

Maxine Dunfee, Professor of Education, Indiana University, Blooming-
ton

Donald Hoover, Supervisor of Science, Fast Baton Rouge Patish School
Board, Louisiana

Clifford Lumm, Principal, Hanley junior High School, University City,
Missouri

LaMar P. Miller, Professor of Education, and Education and Research
Director, Institute of Afro-American Atfairs, New York University,
New York

Arnulfo L. Oliveira, President, Southmost College, Brownsville, Texas

Morgan Otis, Director. Naiive-American Studies, Sacramento State Coi-
fege, Calitornia




ASCD Pulillcations, Fall 1974

5¢
Yearbooks
Balance in the Curniculum {610.17274) $5.00
kducation for an Open Society (610.74012) $8 00

tducation for Peace: Focus on Mankind
(619-17946) $7.50

Evaluation as Feedback and Guide (610-17700) $650
Freedom, Bureaucracy, & Schooling (610-17508) $6.50
Invividuahaing Instruction  (610-17264) $4 00
Leadership for Improving instruction (610-17454) $4.00
Learning and Mentai Health in the Schoo!

16:0-17674! $5.00
Life Swills in Schoel and Society (610-17786)  $5.50
New Insights and the Curnculum  610-17548)  $6 0)
A New Look at Progress:ve Education :G10-17812! $8 00
Percerving. B<having, Becoming: A New

Focus for bducation 610.17278) $5.00
To Nurture Humaneness Commitment
for the '70°'s (610.17310 $6.00

Books and Bookietls
Action Learning Student Community Service
Projects 161174018} $2.50

Bases far World Understanding and Cooperation:
Suggestions far Teaching the Young Child

1611-17834) $1.00
Better Than Rating '611.17298; $2.00
Beyond Jencks Tne Mytk of Equal Schoeling

611.17928; $2.00
The Changing Curriculum: Mathematics

(611-17724) $2.00

Crieria for Theories of instruction (611-17756) $2.00
Cutr:cular Concerns in a Revolutionary

Era 61117852 $6.00
Curriculum Chinge- Dizection and Process

611-17693) $2.00
A Curricutum for Chutdren (61117790 $3.00
Curricufum Matersals 1979 61173019 $2.00
Dare To Care  Dare To Act Racism and Education

61117850 $2.00
Offerertiated Statting (611.17924) $3.50
D:seipline for Today's Children and Yuuth

61117314 $1.50

farly Chidhund Education Teday :611.17766.  $2.00
Educatianal Accuuntabitity:

Beyond Beravinral Objectives (611-17856)  $2.50
Elemenrtacy School Mathematics. A Guide to

Curzert Research 611.17752 $2.75
Elementary Scheol Science: A Guide to

Curtier? Re earch 61117726 1225
Eiementary Schocl Social Studies: A Guide

to Cuirant Pesearch (61117384, 8275
Ehiminating Ethnic Bias in Instructional Matenials

Comment and Ribhography :611.73020) 1325
Ethnic Modificat:on of Cusriculum  (511-17822)  $1.00
Fresing Capacity Yo Learn {611.17322) $2.00

Guidelines for Elementary Social Studies
(611-17738) $1.50

Human Variability and Learning (611-17332) $2.00

The Humanities and the Curriculum
(61117708} $2.00

Humanizing the Secondary School (611.17780) $2.75

Improving Educaiional Assessment & An
Inventory.of Measures of Affective

Behavior | (611-17804) $3.00
Inteliectual Development: Another Look
(611-17618) $1.75

Internationat Dimension of Education (611.17816) $2.25

Interpreting Language Arts Research for the
Teacher (611.17846) $4.00

Language and Meaning (611-17696) $2.75
Learning More About Learning (61117310} $2.00
Linguistics and the Classroom Teacher

(611-17720) $2.75
A Man for Tomorrow's World (611-17838) $2.25
New Dimensions in Learning (611-17336) $2.00

Nurturing Individual Potential (611-17606) $2.00
Observatinnal Methcds in the Classroom

(611-17948) ’ $3.50
On Early Learning: The Modifiability of Human

Potential  (611.17842) $2.00
Open Scheals fer Children (611-17916) $3.75
Personalized Supervision (611-17680) $1.75
Removing Barrieis to Humaneness in the High

Scheol (611-17848) $2.50
Reschooling Soctety: A Conceptual Mode!

1611-17950) $2.00

The §chool of the Future—NOW (611.17920)  $3.75
Schools Become Accountable: A PACT Approach

(611-74016) $3.50
Social Studies Education Projects: An ASCD

Index {611.17844) $2.00
Social Studies for the Evolving Individual

611-17952) $3.00

Strategy for Curriculum Change (611-17666)  $2.00
Student Unrest- Threat or Promise? (611.17818) $2.75
Supervision. Emerging Profession (611-17796)  $5.00

Supervision in a New Key (611.17926) $2.50
Supervision Pe:spectives and Propositions

611-17732) $2.00
Tne S:pervisor: Agent for Change in

Teaching 611.17702) $3.25

Tre Supervisor's Role in Negotiation (611.17798) $1.00
he Unstudied Curriculum: Its Impact

on Children i611-17820; $2.75
¥ikat d-e the Sources of the Curriculum?
61117522 $1.50

Chitd Growth Chart 611-174927 muin_order 10 for $2.00

Discounts on quantity orders of same tit'e to single address' 10-49 copies, 10%: 50 or more copies,
15% . Make checks of money orders payable to ASCD Al orders must be prepaid except those on
officinl purchase order torms. Shipping and handling charges vt be added to billed purchase orders.
Please be sure to list the stock number of each publication, shown above in parentheses.

Subscriptior to Educational Leadership-—$8 60 a year. ASCD Membe:ship dues: Regular {subscrip-
tion ard yearbook)~$20.00 a year: Comprehensive (:rc'udes subscription and yearbook plus other
books and bookiels distributed during pertod of the membearship) —-3$30.00 a year.

Order from:

Association for Supervision and Curriculum Development

Suite 1100, 1701 K Street, N.W., Washington, D.C. 20006
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Yes No
20 Help munonty group  as well as majonty group: ~tudent~'
to identify more tulhy with the educational pracess by providing
textudl content and sllustrations which wive students many oppor-
tunities tor buillding a more positne ~eltimage  pnde in their

group. hnowledge consistent with their experience: in sum. learn- .
ing material which ofters students meaningtul and relevant learn-
ing worthy of their best eftorts and energies? g

Ecdiror s o Thes authot s (iteng are not n oettect a rabing scale. You may
however want toqudee voar present fearn ng materals by these onitenia. Unless you
are able to answer  ves o alb ot thesas questions vog mas teel there s room for
mprovement—or even @ reed to selec! new  tetbooks and uther instructional
materials.
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